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Student Reflections:  What advice would you 
give teachers about how to teach reading to 
students?  
 Keep the coding simple.  Don't try to do too many codes or 

students will miss info. (Student, Grade 12, College) 

 Do the strategies for longer - a few months or focus on only 

one thing for a whole semester.  (Student, Grade 9, Applied) 

 Use this strategy with one specific code early in the course 

so that we can know and then use it consistently throughout 

the course.  (Student, Grade 12, College) 

 Build reading stamina.  It helps a lot to have time in class to 

read.  When a teacher gives me a task while reading, I can 

zone in on what I'm looking for - that helps.  It is kind of like 

when I'm in a big crowd and I have to scan it to find who I'm  

looking for.  (Student, Grade 9, Applied) 

 If I was the teacher, I would get them to read the text fully, 

highlight second time for important information and create a 

legend.  (Student, Grade 12, Open) 

 Make these example walls - that helped me a lot. (Student, 

Grade 9, Applied) 

 When teachers stop us every 5 minutes and talk, that is a bad 

thing.  If I only read three pages and then I'm stopped I don't 

feel successful.  (Student, Grade 12, College) 

 I won't use coding unless there is an assignment attached to 

it as it is too time consuming and it takes away from reading 

for enjoyment.  (Student, Grade 12, College) 

 Don't try and rush, take your time and make sure everything 

is clear and vivid in every students mind.  Don't be afraid to 

learn from the students - you might learn something new 

from the students - like our teacher, we've taught her some 

stuff.  (Student, Grade 10, Alternative) 

 
I need to make sure I make more inferences while I 
read. (Student, Grade 9, Applied) 
  
I have learned that it’s hard to use other 
comprehension strategies other than connections and 
inferences. I need to work on using other strategies. 
(Student, Grade 9, Applied) 
  
I can’t read out loud and I have to proof read my work 
more. I could probably make more connections but I 
don’t usually write them down like I should. I always 
have lots of questions. (Student, Grade 9, Applied) 
  
I'm trying to be careful with what I read.  Through 
hearing and seeing, what you read becomes a part of 
your heart. So, whatever is on your heart is on your 
thinking so I want to feed my heart with the good 
stuff."  (Student, Grade 11, Alternative Program) 
  
I learned that I didn't think as much as I thought I did.  
I just kept reading. (Student, Grade 12, College) 
  
I picture everything in my head.  Once I read and get 
sucked into a book, sometimes all time around me 
slows down - I don't know where I am, what time it is.  
(Student, Grade 9, Applied) 
  
I know I am an excellent reader.  I zone out and I 
already know the words - it is like reciting the 
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Teachers 

CBAM Pre and Post Assessment 

November
4, 2013

May 9,
2014

 

Level 1:  Orientation 
Level 2:  Preparation 
Level 3:  Mechanical Use 
Level 4:  Routine 
Level 4.5: Refinement 
Level 5:  Integration 
Level 6:  Renewal 
 
Revised from Griffin, D. and Christensen, R.  (1999).  Concerns-Based Adoption 
Model (CBAM) Levels of Use of an Innovation (CBAM-LOU). Denton, Texas:  
Institute of Technology into Teaching and Learning. 

 

Teacher Reflections 
 My biggest take away from this research is using "say, 

mean, matter" as a strategy to mark up text. This led to 

improvement in deeper thinking in my students.   

 I am still feeling some pangs of not really knowing how 

what I am doing (strategy wise) connects with how they 

will do on the comprehension questions as some students 

seem to not need this "marking text" step.  Is the text too 

easy for them?  Is text marking actually a distraction?   

 I have a great new lens (say, mean, matter) that I can use to 

actually teach my students HOW to read (not just expect 

this to occur).  

 I hesitate to say I am confident enough to have a "routine" 

but I'm feeling that I'm on the right track and am excited 

about refining some of what I've learned. 

  I can teach students to mark text, but that is not 

enough...yes they can show that they can connect and 

linger, but this still doesn't mean they will go back to the 

text to answer text-specific questions. 

 Students wanted to do well and they took the post task 

much more seriously.  Creating a legend, doing 

"say,mean,matter" greatly helped! 

 The links between math/numeracy/statistics and the 

advantage of reading comprehension to understand them is 

even more important and evident after this project.  Would 

love a longer teaching cycle to teach how to use your 

marking text to answer critical thinking questions. 
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Our Research Question 
 
How does the use of marking text, as a reading strategy, impact students’ achievement in reading? 
 

PLAN: 
 Introduction to inquiry question 
 Determined what data we would collect (pre- 

and post-tasks, student interviews, teacher pre- 
and post-self assessments of professional 
growth (CBAM), 3-2-1, and journals) 

 Developed learning goals, success criteria, 
question bank, assessment tool, mentor texts 

 Planned a two week teaching cycle 

 
 
ACT: 

 Participated in workshops on marking text  
 Administered pre-task 
 Set learning goals and co-constructed success 

criteria 
 Used Gradual Release of Responsibility 

throughout teaching cycle 
 Created anchor charts for Say, Mean, Matter 
 Teaching cycle included modeled marking up 

text, at least one kinesthetic activity (graffiti 
walk), one bump up activity with feedback 

 Administered post-task 
 Conducted student interviews and complete 

teacher journals, CBAM. 

 
 
 
 
 
 
 

REFLECT: 
 Shared student interviews – student 

voice 
 Shared teacher reflections –what 

worked, and what didn’t work 
 Looked at student achievement data.  

Questioned “effect size” (Hattie) by 
level of achievement, by classroom 
groupings, and by stream.  Looked at 
movement to provincial standard. 

 Created list of questions and future 
wonderings. 

 
OBSERVE: 

 Marked the pre-task using moderated 
marking protocol before we planned 
the teaching cycle 

  Shared next steps in regards to student 
needs  

  Shared and re-evaluated teaching 
strategies  

  Visited classrooms and saw students in 
action 

  Marked post-tasks and discussed 
growth at end of teaching cycle 

 
 
 
 
 

Professional Learning Cycle 

 
Student Reflections:  Did marking the text help you answer the questions? 
 It does help.  You have a specific place to go - shows where you got your information from. I went from a level one to a level four 

by the end.  (Student, Grade 10, Alternative) 

 I think it did help me, before I did this I kept getting bad marks, now that I did marking text I can use it in other classes. Yesterday 

I started reading an article and highlighting on my own and it helped me understand the text.  (Student, Grade 9, Applied) 

 No.  Marking text was just breaking down what was on the text and what I read.  For the questions I didn't actually need what I'd 

written on the sides. (Student, Grade 11, Alternative) 

 Not really because the questions weren't based on the coding.  It was still based on personal interpretation.  (Student, Grade 12, 

College) 


